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People's participation in social and political transformation is
the central issue of our time. This can only be achieved
through the establishment of societies which place human
worth above power and liberation above control. In this
paradigm, development requires democracy, the genuine
empowerment of the people. When this is achieved, culture
and development will coalesce an environment in which all are
valued and every kind of human potential can be realized.
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ABSTRACT
The study explores an approach where professionals work with people in the
communities for the development of a parenting education programme for
mothers to enhance their early childhood care practices. The focus of the
study is the process of generative curriculum development, applying
participatory and dialogic pedagogical principles and practices which
facilitate empowering and emancipatory learning in the parenting education
programmes. Accordingly, the literature review is concerned with two areas:
the first is on the concept and practices of early childhood care and
development with some highlights on parenting education; and the second
on the theory and practice of empowering and emancipatory adult education
with reference to the Generative Curriculum Development approach to blend
local knowledge and academic/professional knowledge on early childhood
care and development.
Since the focus of the research is the process for change in child care
practices of the mothers as well as the pedagogic practices of the adult
educators, participatory action research was considered an appropriate
research methodology and participatory action learning as a learning
approach. There were two action learning circles involved in the research:
the parenting education action learning circle and the pedagogic action
learning circle. Parenting action learning circles dealt with enhancement of
early childhood care practices of mothers while the pedagogic action
learning circle explored more effective pedagogic practices of parenting
educators. Data were collected from both circles and data analysis was done
in a continuous and progressive manner, along with the repeated cycles of
participatory action learning using the constant comparative method based
on the grounded theory methodology (Glaser & Strauss, 1967).
The findings have indicated that the Generative Curriculum Development
process appeared to be a practicable model for participatory development of
an education programme while contributing to the progressive understanding
of praxis-based pedagogy (Freire, 1970, 1995; Shor, 1992; Vella, 1994) and
iii

advancement in related pedagogical principles and practices for empowering
and emancipatory education for social change. The research experience has
also shown that people have an impressive wealth of knowledge and
immense potential to advance their knowledge if the opportunity is provided.
It was evident that in order to realise this potential the adult educators had to
make an ideological shift from depositing knowledge into the learners
towards empowering them to build their competence and confidence in
creating their own knowledge. The analysis, on the other hand, enabled a
number of recommendations in relation to development programming in
general, and adult education and early childhood care in particular. It is
envisioned that these recommendations will enable the development
partners in the country to promote greater and genuine participation for
empowerment of the people to bring about change.
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GLOSSARY OF TERMS
critical democratic dialogue

a communicative interaction between

the educator and learners as well as among learners to reflect
together on the meaning of their knowledge, experiences and
actions. This term is used to put emphasis on the critical and
democratic nature of the interaction, contrasting it from the mere
conversation/discussion among participants.
generative curriculum development

a

curriculum

development

process in which curriculum objectives, content, materials and
methodologies are grounded in learners' own knowledge and
experiences, and generated by themselves.
informal learning

the way people learn things in their every-day

life, without predetermined, and pre-structured learning objectives,
procedures, materials and methodologies, and formal facilitation.
informal education

provision of education without any specifically

structured learning programmes; e.g., educating people through
media.
naturalistic learning

a form of learning organized in such a way that

people engage in the learning process as closely as possible to
how they learn naturally in every-day life.
Participatory Action Learning (PAL)

an

approach

to

generate

experiential and collaborative learning among participants through
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repeated cycles of action, reflection and reaction upon the issues
of their concerns and interests.
Participatory Action Research (PAR)

a

form

of

collective

and

collaborative self-reflective enquiry undertaken by a group of
people in a repeated spiral cycles of action and observation,
critical reflection, and reaction to improve their own social and
educational practices, as well as to enhance their understanding
about these practices.
Participatory Learning and Action (PLA)

a

qualitative

research

methodology, which derives from the rapid assessment methods
such as Rapid Rural Appraisal (RRA) and Rapid Assessment
Procedures (RAP), involving communities from the outset through
the entire process of research, and helps them analyze their own
situation and make decisions regarding actions to solve their
problems.
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